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Contextual Factors
Community, District, and School Factors
Kenai’s name comes from the Dena’ina word ‘kena’ which describes the town’s
geography. ‘Kena’ means “flat, meadow, open area with few trees; base, low ridge,” (Kari,
2013). Kenai is situated at the mouth of the Kenai River, and much of the town rests on a bluff
20 feet above the river. This is best known as the Place That Alaskans Go Dip Netting. Every July
some 10,000 extra people swarm the city, catching a glimpse of Kenai’s small-town charm.
The town has a Walmart, Safeway, Three Bears, a Home Depot, a few hotels and a
dozen restaurant and fast food options. There are assorted offices and health practitioners
including massage, dental, and urgent care. There is a beautiful library and several municipal
buildings. There is a busy airport, managing an average of 106 flights each day. Down by the
bluff’s edge you will find a 120 year old Holy Assumption of the Virgin Mary Russian Orthodox
Church.
There are an estimated 7,745
people living in Kenai, judging from

Kenai City Racial Makeup
White
Black

American Indian
Pacific Islander

Hispanic
Other Races

Asian

the last U.S. Census. The racial
makeup of the city is about 83%

8.84%
3.87%

White, almost 9% Native American,

1.68%

1.13%

83.75%

1.7% Asian, 0.5% Black, and almost

0.50%
0.23%

4% Hispanic or Latino. Living in the
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area, I can go two or three days without seeing a person of color.
The median income for a Kenai household is $45,962, and 9.8% of the population sits
below the poverty line. (For context, median income for households in Anchorage is $78,121,
with 8.4% of the population below the poverty line.)
Kenai votes conservative by a considerable margin. In the 2016 election, Republican
presidential candidate Donald Trump won 77% of the vote in each of Kenai’s three precincts.
Republicans Peter Micciche and Gary Knopp represent Kenai in the State Senate and House,
respectively. This political landscape is not surprising when you consider the sizeable local
employment in Cook Inlet oil and gas development. Community support for education seems
strong, despite a state-wide recession. This summer, the Kenai Peninsula
Borough Assembly voted to fund schools to the maximum amount possible

Kenai Middle School
Racial Makeup

under state law.
Kenai Middle School is located at 201 North Tinker Lane, across the
lawn from the town’s high school. The school was built in 1972 during
Kenai’s oil and gas industry boom, when Kenai’s population grew from
hundreds to several thousands of people. Enrollment is 381 students, with
22 teachers. The enrollment has been lower than the principal Vaughn Dosko
would like. The middle school is more diverse than the town where it resides (see
sidebar). Approximately 33% of students are eligible for free lunch, lower than the
state average of 38%.
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Classroom Factors
Students at Kenai Middle have great access to technology: multiple computer labs,
classroom SMARTboards, 1:1 laptop carts. Students are allowed to use their personal
technology for electives like the Digital Storytelling class. There is administrative buy-in for the
district to be state leaders in blended and personalized learning, and it shows.
Kenai Middle highlights their sports programs, including cross country running, boys and
girls soccer, boys and girls basketball, wrestling, volleyball, Nordic skiing and track and field.
There also are choir, drama, band and forensics programs. The school also participates in a
number of academic competitions. Programs enjoy the support of veteran coaches and many
parent volunteers.
The academic day begins at 7:45 and ends at 2:25. There are seven 45 minute classes,
one 30 minute advisory, and one 30 minute lunch. Students are grouped by grade level with
some splitting for ability level in language arts and math. Each grade level occupies a different
wing of the school building, so students don’t have to travel far between classes. There are loud
bells that begin and end each class period, and students arriving late will be given a tardy mark.
If they accumulate enough tardy marks, students will face detention or loss of sports privileges.
Classrooms are traditional: individual desks facing the SMARTboard. Generally, the
teachers are firm but include a lot of humor and teasing in their instruction. Discipline is
handled with warnings, seat reassignment, removal from the classroom, and phone calls home.
Office referrals are used as a last resort. There is also a positive reinforcement program called
Character Counts, where students spend tokens on swag from the school store.
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Student Characteristics
Developmental changes are the bread and butter of middle school. Our students are
physically and socially awkward. Student behavior may look very strange with puberty
hormones overpowering their thoughts. Peer relationships are all important to the middle
schooler. Healthy skills with friends and relationship partners must be taught and supported.
Bones are growing and muscles are stretching into their adult form. Students at this age
should not be asked to sit in a desk for 45 minutes. Long-term thinking can be impossible with
the daily drama of middle school life, so students need support and practice with planning.
Retakes, resubmits, and working toward mastery are effective policies to forgive a middle
schooler’s lapse in attention or ability.
This is a critical period of development to connect students with a world larger than
themselves. Whether that world involves scientific exploration, social justice, sports leadership,
or artistic expression. Many of our students are involved in hunting and fishing with their
families, and teachers are sensitive to the value of that experience.

Instructional Implications
Kenai is a hunting and fishing community. Teachers often excuse students for hunting
trips, sending them off with warm wishes and a packet of homework. We acknowledge that the
culture of subsistence can be as valuable as algebra or athletics. Students need grace from their
teachers.
My students need some excitement and drama in the classroom. Mr. Gustkey
accomplishes this by throwing his SMARTboard markers across the room into student hands.
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His journal writing activity includes a popular turn’n’share with peers. Students also have a
chance to read out loud their writing to the class. By structuring his activity like this, Gustkey
taps into the powerful peer audience to reward hard work with peer attention.
Because of these factors, I believe my poetry slam unit will find interest and
engagement. I will encourage students to write what they know, especially about Alaskan life.
They will also get the chance to read their poems aloud, to their peers, for rehearsal and for a
final performance.

Learning Goals
Alaska State Standards

Language

Learning Goals and Objectives
GOAL
1. Punctuation – The student
will use correct punctuation.

L.7.2 Demonstrate command
of conventions of English
capital/punctuation/spelling OBJECTIVE
2. Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

Types and Levels of Goals
Application/ Applying
Student will apply their
knowledge of punctuation to
specific situations.

1A. Use a comma in compound
sentences, interjections,
dependent clauses, and
dialogue.
1B. Use apostrophes to show
possession and contractions.
1C. Use quotation marks to
demark dialogue.

Discuss why your learning goals are appropriate in terms of development; prerequisite
knowledge, skills; and other student needs.
This learning goal is appropriate for most 7th grade students. My students should be able
to build off six years of prior instruction in reading and grammar. This base of knowledge will
provide the background necessary to memorize these punctuation rules.
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Formative assessment (6-minute fast writes) has outlined a gap of understanding that
my learning goal seeks to address. Students have difficulty remembering to add commas to
their writing. Their contractions are missing apostrophes and their dialogue are missing
quotation marks and commas. Their interjections are also not separated by commas or
exclamation marks. As a result of this, their writing can be difficult to read.
The first step toward this learning goal is reviewing the rules. I will use examples from a
text, from Schoolhouse Rock videos, and from Daily Oral Language exercises to re-teach the
rules of this punctuation. I will take formative assessment in weekly journal writing to keep tabs
on which students require individualized instruction.
The next step is recognizing correct writing. In our October Poetry Slam unit, students
will be creating a great deal of writing. By workshopping their poems, I can reinforce my
expectations for punctuation use.
Finally, I will assess their punctuation using summative assessment with rubrics that
award points based on correct use of English conventions. By comparing this score to formative
assessment, I can discover signs of student growth.

Assessment Plan
Mr. Gustkey, my host teacher, gives students one goal in his class: To become better
writers and thinkers by the end of the year. To meet that goal, students must be given
instruction on appropriate punctuation for their writing. Why study punctuation?
Lynne Truss (author of Eats, Shoots and Leaves) explains it beautifully. She writes,
“Punctuation marks are the traffic signals of language: they tell us to slow down, notice this,
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take a detour and stop.” Also, “Punctuation is a courtesy designed to help readers to
understand a story without stumbling.”
So to help my students become polite writers, I have made my Teacher Work Study
learning goal that students will use correct punctuation. The following is an assessment plan to
measure that goal.
The first part of assessing punctuation is setting a baseline. I will pre-assess my
students with a grammar and punctuation quiz (see Figure 4). I will follow it up with
weekly journal writing (see Figure 1). By measuring their writing against success criteria
developed by the Trinity School, I can categorize students into three categories:
Improving, Competent, and Accomplished (see Figure 2). That makes it easier to track
which students require individualized instruction.

Figure 1 - Journal Writing
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Figure 2 - Success Criteria

The next step is teaching punctuation expectations. In our October Poetry Slam
unit, students will be creating a great deal of writing. I can reinforce my expectations for
punctuation use with workshopping (See Figure 3). I find that correcting student work
creates the most “buy-in” for students. They want to express an idea clearly and the
teacher is helps them to do that. As a teacher, I get a lot of satisfaction out of
recognizing correct writing and making sure students know how impressive their work
is.
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Figure 3 – Workshopping Student Writing

Finally, I will assess their punctuation using a PostAssessment (Figure 4) with a rubric that award points based
on correct use of English conventions. By comparing this
score to formative assessment, I can discover signs of
student growth. My rubric for the following assessment is
simple and standardized:





0 uncorrected mistakes earns a four out of four
1-2 uncorrected mistakes earns a three out of four
3-4 uncorrected mistakes earns a two out of four
5+ uncorrected mistakes earns a one out of four

Figure 4 – Pre and Post- Assessment

After completing these assessments, students should have a clear awareness of their
knowledge and skill in using punctuation.
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Learning Goals

Learning Goal 1

Assessments

Format of Assessment

Adaptations

Pre-Assessment

Grammar Quiz: Student Use examples from a
adds punctuation marks text, from Schoolhouse
to a passage.
Rock videos, and from
Daily Oral Language
exercises to re-teach the
rules of this punctuation.

Punctuation –
The students will
Formative Assessment Weekly journal writing to Keep tabs on which
use correct
students require
keep tabs on which
punctuation.
individualized instruction.
students require
individualized
instruction.
Reinforce punctuation
expectations while
correcting and
Post-Assessment
Grammar Quiz: Student workshopping student
adds punctuation marks writing.
to a passage.
Provide multiple
explanations and
model correct
punctuation use in
teacher writing.
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Design for Instruction
The results of my Pre-Assessment for 5th Period Language Arts are show below:
The data suggests that 6/18 students
could not earn a passing grade on punctuation
matters. The assessment focused on use of
commas, quotation marks, and apostrophes. I
believe that a whole group instruction activity
will be helpful so that the 2/3 of my class that
“get it” can help the other 1/3 learn these
concepts. I will outline the activity below.
I expect that when I measure these
scores again, the will appear much higher.
Perhaps all but one or two students will be able
to “ace” this test. The unit plan begins on the
next page.
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Unit Plan
Name Brian Lyke

Date 11/06/17

Topic/Name of Lesson Daily Oral Language
Alaska Content Standard:
L.7.2 Demonstrate command of conventions of English capital/punctuation/spelling
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
Materials: Include all materials including types of technology used:
SMARTBoard.

Objectives/Learning Targets (Acquisition)
Knowledge and Skills:

Assessments/Acceptable Evidence Of
Learning
Sources of Evidence:



OBJECTIVE
1A. Use a comma in compound sentences,
interjections, dependent clauses, and dialogue.



1B. Use apostrophes to show possession and
contractions.



Pre-Test of Grammar and Punctuation
Make note of which students raise their
hands to participate
Make note of which types of grammar
correction students are attempting
Post-Test of Grammar and Punctuation

1C. Use quotation marks to demark dialogue.

Lesson
Overview/Introduction/Main Hook
Change the SMARTboard slide to a prompt with several grammar and punctuation mistakes.
Announce to class that we will be learning about a process we will use throughout the school year.
Tell students that
“We will practice our ability to learn language through speaking and listening. This is the way you
learned English as a two year old, that nobody gave you grammar worksheets when you were figuring
out our language.”
DOL Teaching Process:
1. Ask students to raise their hands if they see
an error that needs to be corrected on the
SMARTboard slide.
2. Tell the student to announce what needs to
be fixed and WHY it needs to be fixed.

Product(s):

Specific Strategies

Students fix 515 errors in
grammar and
punctuation on a
SMARTboard
slide prompt.

Be very firm about students
answering WHY a grammar or
punctuation error needs to be
corrected. This is where the
learning happens.
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3. Show the class the proper way to toss a
SMARTboard pen. Under handed and with a
slow speed.
4. Toss the SMARTboard pen to the student so
they can walk up and fix the error.
5. Rinse and repeat until all the errors are
fixed. If students get stuck, it’s OK to give
hints.

I.E.
Student: Place a comma before
the quotation marks.
Teacher: Because?
Student: I don’t know
Teachable moment!
Teacher: You place a comma
before the dialogue to separate
dialogue from the rest of the
sentence. Now repeat that back
to me.
Student: Place a comma before
the quotation marks to separate
dialogue from the rest of the
sentence.
Teacher: Very good! Tosses the
marker to the student.

Lesson Plan 1:
Copy the prompt onto the board

when he first saw her, tommy
thought she were so beautiful
Lesson Plan 2:
Copy the prompt onto the board

tommy didnt see the car
approaching two hands with
bright red nails grabbed him and
pulled him off the road
Lesson Plan 3:
Copy the prompt onto the board.

hey what are you doing gasped
tommy then he noticed that it was
sally to whom the nails belonged
Further DOL Preparation:
In reading student journals and after
reviewing student grammar and punctuation
pre-test, choose several grammar and
punctuation concepts to practice in Daily Oral
Language.
Closure:
This activity should become a routine lesson performed 2-3 times a week. The lesson will be repeated
but with a different prompt with different or similar kinds of grammar and punctuation errors.

Discussion will follow on the next page…
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 What is the objective of the lesson? How will you know if the students have met
the objective?
Students are meant to learn some of the most mistaken rules of grammar and
punctuation. I will know that they have met the objectives when their scores increase or
when I no longer see these errors in student journals and writing assignments.

 What provisions are you making for faster and slower learners?
Students who learn “slowly” may observe for several lessons before they volunteer to correct a
punctuation error. Students who learn fast usually enjoy volunteering.

 How do you integrate local knowledge and cultural content?
The writing prompts can be about any subject. I do not currently include cultural content or local
knowledge.

 How do you use (or not use) technology wisely?
I’m using the SMARTboard to prepare lessons and deliver them. The SMARTboard allows me to
easily replicate lessons for other class periods. Considering the quick turnaround between classes,
this is the best technology for delivering this lesson.

 How does this lesson fit into the overall curriculum?
This lesson is an integral part of the curriculum. It represents the most consistent and direct
instruction of grammar and punctuation in my class.

 Have you changed the lesson plan at all?
Not the plan. I have changed the prompts from lesson to lesson.

 How did the lesson go?
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The lesson was a little stilted the first time I delivered it. It has been improving each time I deliver
the lesson.

 Did the students meet the objective? How do you know?
The students continue to make progress toward achieving the objective. I see it in their writing.

 Were there any unexpected events? How effectively did you respond?
All kinds. One student threw the SMARTboard pen so hard it hit me in the chest. Sometimes
students freeze up when I call on them. One time the SMARTboard projector bulb fritzed out and
I brought out a paper lesson. I try to handle these situations with humor and grace.

 Comment on one student who did particularly well and one who did not meet your
expectations. Why did this happen? What can you do to follow up with the student
who did not do well?
One student rarely raised his hand to be called on. I started telling students I was going to
volunteer them. Everyone in the class had participated but this student. So I said he was going
to go next. He sat stone still and didn’t say anything. I offered him hints but he didn’t say
anything. It became awkward. I am more careful about putting kids on the spot now.

 Are there any changes you would make in this lesson if you could do it again? Why?
The format is sound. I try to keep the prompts interesting by telling a story with them.
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Example of a writing prompt uncorrected:

First example of writing prompt corrected, Lesson 1:
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Second example of corrected prompt:

Final example of corrected writing prompt:
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Instructional Decision-Making
I receive a lot of input on how the students are learning the rules of punctuation from
the way my lessons are set up. I receive input from reading their work in weekly journals: a sixminute prompt writing challenge. I also receive input from editing their one-shot assignments,
like poems about Thanksgiving or short responses to the classroom story we are reading. A very
important piece of feedback I collect is the grammar and punctuation pre-test given at the
beginning of the school year. With these different sources, I can create a very good picture of
my students’ skill with punctuation.
I will give an example based on a real student. “Jane” was struggling with the rules of
dialogue. The rules that we studied are the preceding comma, quotation marks on either side of
the quote, and placing punctuation inside the quotes. Jane consistently forgot to use preceding
commas. She forgot to use them on her pre-test, in her journal, and on her assignments.
Several other students were making this error, so I decided to focus on it in our Daily Oral
Language (D.O.L.) grammar lessons. I told Jane that we would be working on the specific skill
she was struggling with.
For several weeks, I presented D.O.L. grammar lessons with dialogue errors to be
corrected. The entire class would work together to identify the errors and correct them on the
SMART board. I made a note to call on Jane during the lessons. After she had the opportunity to
witness another student correct the error, I asked her to follow up with another dialogue
correction. She might have noticed I was calling on her a lot, but was not annoyed by it. I
intuited that I had her “buy-in.” During the next week’s journal exercise, I noticed Jane’s comma
use had improved. I asked her if the D.O.L. lessons helped and she said they did.
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Another student in my class had a lot of trouble with apostrophes. I will call her “Shelly”
in this paper. Shelly earned the lowest score on the punctuation pre-test of the class. Shelly
didn’t use much punctuation in her writing but I noticed how she was using apostrophes
incorrectly. Just about every plural word would have an apostrophe. I thought she might have
misconceptions that I would need to unpack. After a few weeks of the curriculum, I could see
that Shelly wasn’t improving. I knew I needed to do something but I wasn’t sure how I could
help Shelly. I asked my host teacher what he would do and this is what he suggested:
We started by drilling the concept of contractions and apostrophes in D.O.L. lessons. By
presenting the topic to the whole class, I gave Shelly a general form for what I wanted her to
learn. When I sat down with Shelly to edit her poetry, I referred to the classroom lesson on how
apostrophes are used to shorten words. I asked her if she had any questions about it, and she
said no. I saw the error again in her next draft. I circled all the apostrophes and wrote out the
two words that were being contracted. She laughed at my over-the-top explanation, and said
that she got it now.
I made sure to follow up with her to verify that my teaching method was getting the
results I wanted. After reviewing Shelly’s recent writing, I am happy to report that she has not
had any issues with apostrophes. Sometimes it takes some individual attention to solve thorny
punctuation problems!
This assignment was very satisfying for me to reflect upon, because it made me think
about the real progress and results that I achieved in my student teaching. I know that I
improved Jane and Shelly’s grammar, but I also hope that my approach helped them to feel
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more confident with writing. These middle schoolers have years of required writing ahead of
them and I want the road to be as smooth as possible for them.

Analysis of Student Learning
Whole Class Analysis
In my pre-assessment and post-assessment on punctuation, I was pleased to see a shift
in the data that seemed to demonstrate that students had learned from my Daily Oral Language
lessons on punctuation and grammar. In the chart on the right, you can see that 14 out of 18
students increased their score. The #5 “Post-Assessment
Percentage” chart to the right is color coded to grades as follows:

A+…. Dark Green
A…… Green
B…… White
C…… Light Red
D…... Dark Red

I am pleased that every student earned a good grade on the
post-assessment. I was disappointed that two students did worse
on the post-assessment compared to the pre-assessment. From
what I know of those students, I believe that they could have
earned a better score.
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Sub Class Analysis
Many child development experts claim that girls develop
language and writing abilities sooner and to a more sophisticated level
than boys. As a soft test of this hypothesis, I compared girl and boys
overall Learning Gain scores. The data is displayed in the charts to the
right. It seems like the data supports this hypothesis, despite the small
sample size. The most compelling data for me is that both the postassessment regressions are from male students.

Boys

Anecdotal evidence supports the hypothesis as well. More girls
than boys are recognized for their exemplary writing. Boys are more
likely to require multiple editing sessions before their work is technical
error-free.

Overall Learning Gain Score
(by gender)
30%

27%

25%
20%
15%
10%

7%

5%

0%
Boys

Girls
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Individuals
“Jack”

Jack is one of the students who back-tracked on the Post-Assessment. Overall Jack is a
strong writer with good ideas that needs to slow down and check his work for spelling and
grammar errors before he submits it. His work below shows a problem other 7 th grade students
face: they don’t know where to end their sentences. My host teacher always advised students to
read the work out loud to yourself, and if you feel a natural pause, that is where a period or
comma should go.
Jack needs to master the concept of a dependent clause to understand where to put those
commas. We’ve covered it in class over multiple weeks, but I think he could learn it best by
pursuing personal reading.

Girls

Jack's Final Draft

23

“Shelly”

Shelly started the semester with a very low score on her punctuation pre-assessment. She
was struggling with using punctuation in dialogue. She shared Jack’s problem with identifying the
end of the sentence to place periods. Below is a scan of her 6-minute journal entry, and it shows
a student who understands how to add drama and voice to her writing. She just has a few more
technical issues to eliminate before her work is ready for high school.
I mentioned this student earlier in the Teacher Work Sample. She has made great strides
on her use of apostrophe and dialogue. My next goal for her would be to understand where the
end of an idea is in a sentence.

Shelly’s Journal
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Classroom Learning Gain Score and Table

Students,
N=

PreAssessment
Raw Score,
Top Possible
=

PostAssessment
Raw Score,
Top Possible
=

18

13

13

PreAssessment
Percentage

PostAssessment
Percentage

Actual
Gain
Score

Potential
Gain Score,
Top
Possible =

Learning
Gain
Score

100%

1

10

11

77%

85%

8%

23%

33%

2

12

12

92%

92%

0%

8%

0%

3

7

10

54%

77%

23%

46%

50%

4

9

11

69%

85%

15%

31%

50%

5

7

9

54%

69%

15%

46%

33%

6

12

11

92%

85%

-8%

8%

-100%

7

9

11

69%

85%

15%

31%

50%

8

11

13

85%

100%

15%

15%

100%

9

12

13

92%

100%

8%

8%

100%

10

10

12

77%

92%

15%

23%

67%

11

9

11

69%

85%

15%

31%

50%

12

11

12

85%

92%

8%

15%

50%

13

10

11

77%

85%

8%

23%

33%

14

11

10

85%

77%

-8%

15%

-50%

15

9

10

69%

77%

8%

31%

25%

16

12

13

92%

100%

8%

8%

100%

17

12

12

92%

92%

0%

8%

0%

18

10

11

77%

85%

8%

23%

33%

Overall Learning Gain Score

35%
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Reflection and Self-Evaluation
The learning goal objective that students met the most success with was in using
quotation marks to demark dialogue. Every 5th period student was able to place quotation
marks around dialogue in our Post-Assessment. A problem area that students worked through
were remembering to place the quotation marks outside the quote’s punctuation. I believe that
students were successful in learning these rules because of two reasons: First, that students
were encouraged to attempt using dialogue in their journals. Second, the punctuation in the
journals was corrected by myself or Mr. Gustkey. Students pay close attention to correction of
their efforts to express themselves.
The learning goal objective that students had the least success with was in comma use,
especially to separate compound sentences and dependent clauses. In the Post-Assessment
after weeks of study, students still struggled to locate the correct spot to place a comma and
ignored required conventions. I recognize that commas are a nuanced tool in writing, certainly
more sophisticated than a quotation mark. There are things I could do differently, though. I’ve
outlined a few below.
Two steps I will take to improve my performance in teaching comma usage are as
follows:
(1) I will improve the way I differentiate instruction. Every classroom I work with from
here until the end of my career will be contain a mix of students with different ability levels. I
need to practice more methods of small-group instruction that pay respect to student readiness
and interest. I’d like to try out learning centers or creating task cards for editing grammar and
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punctuation.
(2) I will pursue other instructional strategies for teaching grammar and punctuation.
Reciprocal learning is a strategy outlined by Silver, Strong, and Perini in the book The Strategic
Teacher: Selecting the Right Research-Based Strategy for Every Lesson. In essence, students pair
off to work through two lists of problems. The twist is that Student A has the answers to
Student B’s problems, and vice versa. Students take turns coaching each other through the
problems without giving away the answers. I think this approach could work well with a
worksheet of grammar and punctuation puzzles.
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